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Dear Lisa 
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The Avondale Human Research Ethics Committee considered the following submitted proposal: 
Emergency E-Learning: Impact on Accounting and Finance Academic Wellbeing 
 
I am pleased to inform you that the conditions for approval have been met, and the committee has 
agreed the proposal satisfies the requirements for ethically acceptable research as per the National 
Statement on Ethical Conduct in Human Research. As such, the application has been approved.  
 
Approval includes the following document as attached: 
 

• ETH.2022.005 Application Form v2 
 
I confirm that the Avondale Human Research Ethics Committee is constituted according to the 
National Statement on Ethical Conduct in Human Research 2007 and operates in compliance with 
applicable regulatory requirements. 
 
Attached to this letter is an Outcome of Consideration of Protocol form for your records. 
 
Please note that this project, along with any resulting publications and presentations, should be 
reported in Avondale’s ResearchOnline repository. 
 
Yours sincerely 
 
 
 
Prof Maria Northcote 
Acting Deputy Chair, Avondale Human Research Ethics Committee 
  

https://www.avondale.edu.au/library/research/


AVONDALE HUMAN RESEARCH ETHICS COMMITTEE 
 

Outcome of Consideration of Protocol 
 
Submission Number: ETH.2022.005 Date of Approval: 15 February 2022 
 
Project Title: Emergency E-Learning: Impact on Accounting and Finance Academic Wellbeing 
 
Submitted by: A/Prof Lisa Barnes 
 
Your project was considered by the Avondale Human Research Ethics Committee and approved for a 
period of 19 months from 15 February 2022 to 15 September 2023. 
 
First Annual Review Due: February 2023 
 
Conditions of Approval: 
• At regular periods, and not less than annually, Principal Investigators are to provide reports on 

matters including: 
o Unforeseen events that could affect the continued ethical acceptability of the project 
o Proposed changes in the protocol or research design 
o Updates of the investigators documentation 
o Continued compliance with approved consent procedures and updates of consent 

documentation 
o Security of records 
o Compliance with other approved procedures 

• The project and resulting publications and presentations should be reported in Avondale’s 
ResearchOnline repository. 

• All published reports are to carry an acknowledgement stating, Approved by Avondale Human 
Research Ethics Committee on [date] 

• Principal Investigators are to provide a final report once the project is complete 

 

 

Prof Maria Northcote 
Acting Deputy Chair, Avondale Human Research Ethics Committee 
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RESEARCH PROJECTS INVOLVING HUMAN PARTICIPANTS  


ETHICAL CLEARANCE APPLICATION  
 


This form is to be completed by: 


• Avondale staff and students intending to conduct publishable research involving human participants (including access to participant files, 
specimens or personal data). Publishable research includes conference presentations and scholarly reports. 


• External parties conducting research where Avondale staff and students are participating as subjects 


• External parties conducting research with whom Avondale has a current Memorandum of Understanding 


Clearance from HREC must be obtained in writing before data is collected - retrospective approval will not usually be granted except in cases 
allowable by NHMRC guidelines. 
 


Guidelines for completing this form can be obtained by clicking on the hyperlinks within the document.  


Expedited review may be possible for applications where the project is deemed to be ‘low risk’ (see NHMRC Guidelines). 


Please note the following: 


• Incomplete applications, and applications submitted on an out-of-date form, will be returned to the applicant prior to processing.  


• Applications should be concise and of a high standard, free from grammatical and/or spelling errors.  


• A Higher Degree Research (HDR) Candidate is considered to be the Principal investigator and should submit their own application. 


• Accompanying letters of information and consent approvals should be attached to the application form on institutional letterhead, and 
include the mandatory ‘complaints clause’ as indicated in the sample letter of information. 


• A signed electronic copy of the application, with accompanying documents attached, should be emailed to the HREC Secretary at 
research.ethics@avondale.edu.au.  


• HREC meetings and associated submission deadlines are published on the Human Research Ethics Committee page of the website. 


• Should you require assistance, please contact the Research Services Office: research.ethics@avondale.edu.au or (02) 4980 2121. 


 


Research project title: Emergency E-Learning: Impact on Accounting and Finance Academic Wellbeing 
 


Principal investigator: Lisa Barnes 


 


Tick one of the following if applicable: 
 


☐ PhD candidate  ☐ MPhil candidate  ☐ Masters student  ☐ Honours student 


 


Supervisor/s:  


 


Date of submission: 31/01/2022 


PROJECT RISK LEVEL 


☐ Negligible risk – please do not complete this form (complete an Ethical Review Exemption Form) 


☒ Low-risk 


☐ More than low-risk 


 



https://www.nhmrc.gov.au/about-us/publications/national-statement-ethical-conduct-human-research-2007-updated-2018#toc__155

mailto:research.ethics@avondale.edu.au

http://www.avondale.edu.au/research/avondale/ethics/

mailto:research.ethics@avondale.edu.au

https://forms.office.com/Pages/ResponsePage.aspx?id=L4gYxCdAnkezuf-gpwgck5fM9wH1R0xMvRYvg1EKkB5UM0VWVktIRkdXOVEyT09RS0RHRTJGNFI0Mi4u
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SECTION A: GENERAL INFORMATION 


A1. Investigator details 


Principal investigator (includes HDR Candidates) 


Name: Lisa Barnes Faculty: School of Arts and Business 


 


Qualifications: B.Ec, MBA, DBA, FCPA, GAICD, FTIA, CA, FTGA 


 


Email*: Lisa.barnes@avondale.edu.au Mobile: 0407651595 


Co-investigator/s (includes HDR supervisors) 


Name:  Faculty:  


 


Qualifications:  


 


Email*:  Mobile:  


To add additional names, click and select the + → 


Student/Associate investigator/s (where applicable) 


Name:  Faculty:  


 


Qualifications:  


 


Email*:  Mobile:  


To add additional names, click and select the + → 


* please use institutional email address 


A2. Status 


Please select the option that applies to your research project: 


☒ New project  ☐ Resubmitted project 


A3. Duration 


Proposed commencement date: March 2022 Proposed data collection commencement date: July 2022 


 


Proposed duration of project: 18 months Anticipated project completion date: September 2023 


A4. Conflict of interest 


Is there a potential conflict of interest? 


☒ Yes   ☐ No 


If yes, please provide details: 


Researcher is a member of Accounting and Finance Association of Australia and New Zealand (AFAANZ), however surveys will be administered 
by AFAANZ using only voluntary and anonymous data collection, no members will be able to be identified in the data collection process. 
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SECTION B: RESEARCH DESIGN & PROCEDURES 


B1. Formal title 


Emergency E-Learning: Impact on Accounting and Finance Academic Wellbeing 


B2. Description 


Provide a brief explanation of the research gap you seek to address with a short literature review (in less than 250 words): 


Using database analysis of peer reviewed academic literature, this review initially researches four areas of interest, being the higher education 
sector, workloads of academics in higher education, job satisfaction and motivation for academics and finally overall wellbeing of academics. The 
current COVID-19 restrictions in place for 2020 and 2021 were then investigated in terms of the changing environment academics were forced 
into due to stay at home orders, where they entered into emergency e-learning, from home. The effects of emergency e-learning on academics’ 
workloads, job satisfaction and motivation, as well as overall wellbeing have yet to be investigated and reported. This identified gap in the 
literature enabled the generation of a research problem and research questions on the challenges of emergency e-learning for accounting and 
finance academics in the higher education sector. 


B3. Purpose  


Describe the purpose of your research, listing specific research questions or the research hypothesis: 


It is the object of this research to see if the move to emergency e-learning in a work from home setting, has had any impact on workload, job 
satisfaction and motivation as well as wellbeing, on accounting and finance academics in higher education.  
Research Problem: What impact has emergency e-learning had on higher education accounting and finance academics workload as well as job 


satisfaction and motivation and overall wellbeing? 


Research Question 1: How has emergency e-learning impacted workloads of academics’ in the higher education sector? 


Hypothesis 1: Emergency e-learning has increased workloads of academics. 


Research Question 2: How has emergency e-learning impacted job satisfaction and motivation of academics in the higher education sector? 


Hypothesis 2: Emergency e-learning has decreased job satisfaction and motivation of academics. 


Research Question 3: How has emergency e-learning impacted academic wellbeing of academics in the higher education sector? 


Hypothesis 3: Emergency e-learning has decreased the wellbeing of academics.  


 


B4. Design 


Tick all that apply to your research: 


☐ Experimental  ☐ Cross-sectional (includes surveys)  ☐ Case Studies 


☐ Qualitative  ☐ Quantitative    ☒ Mixed Methods 


☐ Observational  ☐ Other (please specify below) 


 


B5. Methodology 


Describe the methodology of your research: 


The research method for this study will be to utilize a survey with both qualitative and quantitative questions (mixed method) to be administered to 


members of the Accounting and Finance Association of Australia and New Zealand (AFAANZ). AFAANZ currently has over 850 members who 


are all associated with finance and accounting education in Australia and also New Zealand (AFAANZ, 2021). The membership consists of 


academics in accounting and finance, Universities and professional bodies such as Certified Practicing Accountants (CPA) Australia and 


Chartered Accountants of Australia and New Zealand (AFAANZ, 2021). 
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As the researcher is currently a member of this organization, the use of convenience sampling will be used (Burke et al., 2020). Also it is hoped 


that the questionnaire being administered by a fellow AFAANZ member will elicit a higher response rate, as they tend to be higher (52.7%) for 


individuals than for organisations (35.7%) (Baruch & Holtom, 2008). In order to answer the research problem and research questions, survey 


questions will be asked on each of the three research questions and some demographic information. Quantitative data collection looks at 


numerical data, whereas qualitative data collection is looking at narrative answers (Sheperis et al., 2017). As there are three research questions, 


that are all related to emergency e-Learning, there will be a mixture of both qualitative (open ended) questions and quantitative questions. It is 


proposed to administer the survey at the AFAANZ conference to be held 3-5 July in Melbourne, 2022 and/or via their monthly newsletter with a 


link to SurveyMonkey. Permission has been granted from AFAANZ.(see below). 
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The following survey questions will be asked to answer the research questions RQ 1 – 3. 


Table 1: Draft Survey Questions 


# Question Scale RQ # 


1 Did you in 2020 or 2021 during the COVID-19 
pandemic move to complete e-learning from home? 


Yes/No 
If No, thank you for completing this 
survey. 


RQ1,2 & 3 


 Workload  RQ1 


2 What was your workload % distribution prior to 
COVID-19 lockdowns in terms of Research % 
Teaching % Other  = 100%? 


Scale 0 - 100 
Research 0% - 100% 
Teaching 0% - 100% 
Other 0% - 100% 
(Must add up to 100%) 


RQ1 


3 What was your workload % distribution during 
COVID-19 lockdowns & eLearning in terms of 
Research % Teaching % Other  = 100%? 


Scale 0 - 100 
Research 0% - 100% 
Teaching 0% - 100% 
Other 0% - 100%x 


RQ1 


4 Has your workload % between research, teaching 
and other changed with COVID-19 & eLearning?  


Yes/No 
If no, go to next question 
If yes, (open question) please 
describe how and why it changed? 


RQ1 


 Job Satisfaction & Motivation  RQ2 


5 Using a 4-point Likert scale, where 1 is very 
satisfied and 4 is very unsatisfied, how do you rate 
your level of job satisfaction & motivation prior 
to COVID-19? 


1 = very satisfied 
2 = satisfied 
3 = unsatisfied 
4 = very unsatisfied 


RQ2 


6 Using a 4-point Likert scale, where 1 is very 
satisfied and 4 is very unsatisfied, how would you 
rate your level of job satisfaction & motivation 
during COVID-19 & eLearning? 


1 = very satisfied 
2 = satisfied 
3 = unsatisfied 
4 = very unsatisfied 


RQ2 


7 Did eLearning impact on your level of job 
satisfaction & motivation? If so, please explain how.  


Yes/No 
No, go to next question. 
Yes, please explain how (open 
question). 


RQ2 


 Wellbeing (quality of life)  RQ3 


8 Using a 4-point Likert scale, where 1 is very poor 
and 4 is excellent, how do you rate your level of 
wellbeing prior to COVID-19? 


1 = very poor 
2 = poor 
3 = good 
4 = excellent 


RQ3 


9 Using a 4-point Likert scale, where 1 is very poor 
and 4 is excellent, how would you rate your level of 
wellbeing during COVID-19 & eLearning? 


1 = very poor 
2 = poor 
3 = good 
4 = excellent 


RQ3 


10 Did eLearning impact on your level of wellbeing? If 
so, please explain how.  


Yes/No 
No, go to next question. 
Yes, please explain how (open 
question). 


RQ3 


 Demographic Questions   


11 How long have you been an academic? Tick Box 
0 – 5 years 
6 – 10 years 
11- 15 years 
16 – 20 years 
Over 20 years 


 


12 What age range are you? 20 – 30 years 
31 – 40 Years 
41 – 50 Years 
51 – 60 Years 
61 Years and over 


 


 


B6. Benefits 
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Describe the benefits of your research, both in general and to the research participants (in less than 250 words): 


It is hoped that the research data is able to identify if the move to emergency e-learning has impacted workload allocations, as well as job 
satisfaction and motivation and overall wellbeing of staff. It is planned that results of the survey be presented at the AFAANZ conference in 2023, 
to allow for recommendations to be made going forward for accounting and finance higher education academics. 


B7. Similar research 


Has similar research been conducted? 


☐ Yes (please explain below why further research is needed) ☒ No 


 


B.8 Peer review 


Peer review is to be completed by a peer who is both external to the project and familiar with the topic. Please check that you have addressed the 


following requirements: 


☒ Evidence of peer review is attached to this application  


☒ Details on the appropriateness of methodology are included 
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SECTION C: DATA COLLECTION, ANALYSIS & REPORTING 


C1. Collection 


How will data be collected, who will collect it, and where will this collection take place?  


Data will be collected via a survey administered during the AFAANZ annual conference (3-5 July 2022) via a link on the conference website 
and/or via email. Permission has already been granted by AFAANZ. A research proposal will be presented at the conference to encourage 
AFAANZ members to participate. The survey will take approximately 10 minutes to complete, with 12 questions to be answered. 2 questions are 
demographic, 3 questions are open ended (qualitative) and the remaining questions are yes/no or scaled (quantitative). 


C2. Participants 


Who are the participants? Please include justification of the sample size. 


AFAANZ currently has over 850 members who are all associated with finance and accounting education in Australia and also New Zealand 


(AFAANZ, 2021). The membership consists of academics in accounting and finance, Universities and professional bodies such as Certified 


Practicing Accountants (CPA) Australia and Chartered Accountants of Australia and New Zealand (AFAANZ, 2021). 


Are any persons excluded from the research? Outline your participant selection/exclusion criteria: 


Anyone who is NOT a member of AFAANZ or did not move to emergency e-learning during lockdown. 


How will research participants be selected? 


Participants will be from the membership base and conference attendees of AFAANZ, 2022. 


Will any incentives or rewards be offered to the participants? 


 No 


Is there any relationship between the participants and the researcher? 


☒ Yes (please provide details below)   ☐ No 


Researcher is also a member of AFAANZ and will be attending the annual 2022 conference. 


C3. Informed consent 


Do you intend to gain informed consent? 


☒ Yes   ☐ No (please provide below your rationale for waiving of consent) 


An information statement will be at the start of the survey, and by agreeing to complete the survey consent is given. 


Which form of consent will be required?  


☐ Consent Form*  ☐ Verbal consent (e.g. recorded)  ☒ Consent via completion of survey   


☐ Other (please specify below) 


 


*If seeking consent via a Consent Form, ensure the following documents are attached to this application: 


• Information Letter/Statement to Participants AND 


• Consent Form OR 


• The wording to be used for the consent statement (please provide below) 
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The following will be at the commencement of the online survey: I understand that the project will be conducted as described in the 
Information Statement to Research Participants, a copy of which has been made available to me. I have read and 
understood the information provided in the Information Statement to Research Participants. I understand I can withdraw 
from the project at any time and do not have to give any reason for withdrawing. By clicking on the “next” button, I 
consent to complete 1 (one) online survey. 


C4. Anonymity and confidentiality 


Explain how anonymity and confidentiality will be handled: 


The survey will be completely anonymous in that it does not ask any personal questions, apart from age and years as an academic. 


Anonymity Survey – The online survey will allow participants to respond to questions without disclosing any personal information. No identifiable 
information will be collected. 


Confidentiality Data collected will be stored on a password protected section of a cloud server that is only accessible by the Principal 
Investigator 


C5. Commonwealth privacy legislation 


☒ I have read the Commonwealth Privacy Legislation  


My project requires access to, or use of data governed by Commonwealth Privacy Legislation 


☐ Yes   ☒ No 


If yes, please give details to justify your usage: 


 


C6. Data analysis 


Identify and explain your choice of data analysis. 


The raw data collected from the survey at the quantitative stage of the research will be analysed using the SPSS statistical software and will pass 
through a number of steps: 1. Cleaning the data - The data will be cleaned using the SPSS software package to identify and correct any errors 
and in order to remove the impact these errors may have on the integrity of the data. 2. Preparing the data - The data will be computed using 
SPSS software. 3. Describing the data – The data will be described using the nominal variables with a variety of statistical calculations performed 
using SPSS software. 4. Analysing the data – The data will be analysed using SPSS software. 


The raw data from the survey at the qualitative stage of the research will be analysed using Nvivo software, which will classify, sort and arrange 
information to examine themes in the data.  


C7. Storage and access 


For how long will the data be stored after the conclusion of the project?  


☐ 12 months  ☒ 5 years  ☐ 15 years  ☐ Other (please specify and give details below) 


 


Where will the data be stored? 


On a password protected laptop saved to the Onedrive at Avondale University IT system (cloud based) only accessed by the researcher. 


Who is responsible for the security of the data in storage? 


Researcher and Avondale University IT Department 


How will the data be disposed of? 


It will be deleted after 5 years 


Who will dispose of the data? 


The researcher 
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C8. Dissemination 


How will the results of the project be conveyed back to the participants and organisations involved in the project?  


It is proposed that a paper will be presented at the 2023 AFAANZ conference, and a suitable academic peer reviewed journal. 


 


C.9 Additional approval Has this proposal been submitted to any additional ethics committees?  


☐ Yes (please list the committees below) ☒ No  


If a decision has been made by one or more of these committees, please state what the decision was, and attach documented evidence.   
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SECTION D: RISK ANALYSIS & CHECKLIST 


D1. Risk analysis 


Please indicate if your research involves any of the following: 


1. Access to members of the following groups who may be vulnerable and/or unable to give fully informed consent: 


a. Under the age of 18 ☐ Yes ☒ No 


b. At risk of criminal or civil liability, damage to financial/social standing or employability ☐ Yes ☒ No 


c. Elderly ☐ Yes ☒ No 


d. Receiving welfare ☐ Yes ☒ No 


e. Minority group (including Aboriginal and Torres Strait Islander peoples) ☐ Yes ☒ No 


f. Intellectually, mentally or physically impaired ☐ Yes ☒ No 


g. Imprisoned or a ward of the state ☐ Yes ☒ No 


h. Other (specify below): ☐ Yes ☒ No 


 


2. Risk of social, mental or physical harm: 


a. Access to confidential data (including student, patient or client data) without the participant’s written consent ☐ Yes ☒ No 


b. Performance of any acts which may diminish self-esteem or cause embarrassment or distress ☐ Yes ☒ No 


c. Administration of any substance or agent ☐ Yes ☒ No 


d. Use of non-treatment or placebo control conditions ☐ Yes ☒ No 


e. Collection of body tissues or fluid samples ☐ Yes ☒ No 


f. Administration of any stimuli, tasks, investigations or procedures which may be experienced by participants 


as physically or mentally stressful, painful, noxious, aversive or unpleasant, either during or following  


research procedures ☐ Yes ☒ No 


g. Any possibility of cardio-pulmonary difficulties (e.g. asthma, headaches, shortness of breath, chest pains, 


heart attack) ☐ Yes ☒ No 


h. Treatments or techniques with unpleasant or harmful side effects ☐ Yes ☒ No 


i. Contact with electrical supply (e.g. electrical stimulation) ☐ Yes ☒ No 


j. Use of injections which may result in the transmission of HIV or another disease ☐ Yes ☒ No 


k. Intended contact with persons of infectious diseases (e.g. measles, hepatitis, TB, whooping cough) ☐ Yes ☒ No 


l. Other (specify below): ☐ Yes ☒ No 


 


3. Possible breaches of State or Commonwealth legislation: 


a. Interviews/Focus Groups involving the photographing or audio/video recording of participants ☐ Yes ☒ No 


b. Deception of participants ☐ Yes ☒ No 


c. Possibility of identifying participants, either directly or indirectly, through identifiers or by deduction ☐ Yes ☒ No 


d. Disclosure of the identity of participants to anyone other than the investigators at any stage ☐ Yes ☒ No 


e. Use of one or more fertilized ova ☐ Yes ☒ No 
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f. DNA “finger-printing” or participants ☐ Yes ☒ No 


g. Recombinant DNA, ionizing radiation or contact with hazardous illegal or restricted substances  


(e.g. chemicals, quarantinable materials) ☐ Yes ☒ No 


h. Other (specify below): ☐ Yes ☒ No 


 


4. Secondary use of existing human specimens: 


a. Access to human pathology or diagnostic specimens (e.g. blood sera or tissue samples) originally provided 


to authorities for purposes other than those sought in your research project ☐ Yes ☒ No 


D2. Possible risks, ill effects or dangers (please list) 


There are no potential risks identified in this project 


D3. Risk management 


State how risks indicated in D1 and D2 will be managed to reduce impact on participants: 


N/A 


D4. Risk insurance  


Outline the consideration that has been given to the type of insurance cover required to reduce the impact of litigation to the organisation? 


No insurance needed, not a clinical trial. 


Is clinical trial indemnity insurance required for this project? 


☐ Yes (provide details below on the department funding the project) ☒ No (briefly outline below why insurance is not required) 


 


D5. Working with children clearance 


Do the researchers require a current Working with Children Check (WWCC) (or equivalent)? 


☐ Yes (briefly outline below why this is required)  ☒ No (briefly outline below why this is not required) 


Participants are members of AFAANZ and must be over 18 in age to become a member. 


Please provide the following details for each researcher (multiple WWCC details should be entered separately): 


Name:  State of issue:  


 


WWC number:  Expiry date:  


To add additional names, click and select the + → 
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SECTION E: RESEARCHER DECLARATION 


Applicants for ethical clearance of their research study must declare that their proposal is in keeping with the guidelines published in the National 


Statement on Ethical Conduct in Human Research (2007). 


I declare that: 


• I have read the National Statement on Ethical Conduct in Human Research and my application 


complies with this code ☒ Yes ☐ No 


• The information supplied in this application is correct ☒ Yes ☐ No 


• I will notify the HREC in advance of any proposed ethically significant variations to my project ☒ Yes ☐ No 


• Should any necessary changes be made to the research instrument, cohort, procedures or other aspects of the  


project during the course of data gathering, I undertake to notify the HREC at the earliest opportunity ☒ Yes ☐ No 


• This project adheres to Australian child protection legislation ☒ Yes ☐ No 


I have attached the following documents to this application (submit one document electronically): 


☒ A full research proposal outlining my proposed research study (2,500 – 5,000 words only) 


☒ An information letter to participants and other persons needing to provide consent (e.g., parents, principals) 


☒ A consent form or statement where participants can indicate that they are providing informed consent for their participation in the study 


☒ Data collection instrument(s) (e.g. questionnaire, focus group questions) 


☒ Evidence of peer review 


 


To create a digital signature, please double-click on the ‘X’ below 


X
Principal investigator


 


 


 


 


 



https://nhmrc.gov.au/about-us/publications/national-statement-ethical-conduct-human-research-2007-updated-2018

https://nhmrc.gov.au/about-us/publications/national-statement-ethical-conduct-human-research-2007-updated-2018





  
 
 


Excellence in Christian Higher Education since 1897 
582 Freemans Drive (PO Box 19), Cooranbong, NSW, Australia, 2265 


Telephone: +61 2 4980 2222 
Avondale University College ACN: 108 186 401 | ABN 53 108 186 401 


A member of the worldwide Adventist system of universities and colleges 


INFORMATION LETTER 
 


Emergency E-Learning: Impact on Accounting and Finance Academic Wellbeing 


 
To research what affect emergency e-learning had on accounting and finance higher 
education academics in terms of workload, satisfaction and motivation and also overall 
wellbeing.  
 
INVITATION  
You are invited to participate in this research project which is being conducted by Associate 
Professor Lisa Barnes, Avondale University. 
 
PURPOSE AND IMPORTANCE OF THIS RESEARCH  
The purpose of this study is to examine the impact of emergency e-learning had on overall 


well being of accounting and finance academics. 


 
WHO IS BEING INVITED TO PARTICIPATE?  
Members of the Accounting and Finance Association of Australia and New Zealand 
(AFAANZ). 
 
WHAT DOES PARTICIPATION INVOLVE? 
If you agree to participate, you will be asked to complete an online survey. 
 
 
HOW MUCH TIME WILL IT TAKE?  
The online questionnaire should take approximately 10 minutes to complete. 
 
 
POSSIBLE RISKS OR INCOVENIENCES 
It is believed that the only inconvenience will be the time needed to contribute to the data 


collection process.  


 
BENEFITS 
We cannot and do not guarantee or promise you any individual benefits from participating 
in this research. We do, however, hope this research will shed light on improving the 
wellbeing of academic staff in times of change and disruption. 
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CONFIDENTIALITY, ANONYMITY AND DISCLOSURE OF INFORMATION 
All responses will be anonymous.  
 
The data will be stored for five years on a password protected cloud server. At the end of 
the five-year period after the conclusion of the research, electronic data will be erased from 
discs, servers and hard drives. All aspects of the study including results will be stored 
securely and only accessed by the researcher unless you consent otherwise. 
 
 
USE OF INFORMATION COLLECTED 
The information collected will be analysed and reported at the 2023 AFAANZ annual 
conference and maybe used in a future publication.  
 
 
FREEDOM OF CONSENT 
Participation in this research is entirely your choice [or voluntary]. It is completely up to you 
whether or not to participate. Only people who give their informed consent will be included 
in the study. Even if you agree to participate you may withdraw at any time without giving a 
reason. If you decide not to participate or wish to withdraw from the project at any time, 
you will not be disadvantaged. 
 
Please read this information statement and be sure you understand its contents before you 
consent to participate. After you have read this information, Lisa Barnes is available to 
discuss it with you further or if there is anything you do not understand, or you have 
questions, you can contact the researcher. 
 
If you would like to participate please complete the survey and this will indicate your 
consent.   
 
 
FURTHER INFORMATION 
If you would like further information, please contact: 
 Lisa Barnes 
 Chief Investigator 
 Lisa.barnes@avondale.edu.au 
 
If you have a complaint or concern about this research project or the way it is conducted, 
contact Avondale’s Research Services Office at PO Box 19, Cooranbong, NSW, 2265 or phone 
+61-2-4980 2121, or email: researchoffice@avondale.edu.au. You may also wish to discuss 
your concerns with the researcher.  
 
Thank you for considering this invitation.   
 
Lisa Barnes 


 
Lisa Barnes 
Chief Investigator 



mailto:researchoffice@avondale.edu.au
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Research Proposal: Associate Professor Lisa Barnes 


Emergency E-Learning: Impact on Accounting and Finance Academic Wellbeing 


Wordcount (excluding references) = 3,637 


Abstract 


Using database analysis of peer reviewed academic literature, this review initially researches four areas of interest, being the 


higher education sector, workloads of academics in higher education, job satisfaction and motivation for academics and 


finally overall wellbeing of academics. The current COVID-19 restrictions in place for 2020 and 2021 were then investigated 


in terms of the changing environment academics were forced into due to stay at home orders, where they entered into 


emergency e-learning, from home. The effects of emergency e-learning on academics workloads, job satisfaction and 


motivation, as well as overall wellbeing have yet to be investigated and reported. This identified gap in the literature enabled 


the generation of a research problem and research questions, on the challenges of emergency e-learning for academics in 


the higher education sector. 


Introduction to the Research 


This literature review will research the higher education sector using peer reviewed databases. In particular it will review 


literature on academic workload and its impact on job satisfaction and motivation, and the potential impact on overall 


academic wellbeing. In terms of finding a gap in the literature for research purposes, this review has identified that little 


research has been done on emergency e-learning, on workload, job satisfaction & motivation and the impact on wellbeing 


during the COVID-19 pandemic.  During the pandemic in 2020, all classes were moved from the traditional face to face 


delivery or blended mixed mode to a complete online platform, literally within a few weeks, this is the definition of emergency 


e-learning used for this review (Murphy, 2020). During the subsequent lockdowns in 2020 and in 2021, academics were 


predominately working from home, under pressure from management to deliver content in a new format, whilst sharing 


facilities with family members also under lockdown. The normal issues of workload have played a part in job satisfaction and 


motivation of academic staff, and it is the object of this research, so see what or if the pandemic and subsequent move to 


emergency e-learning whilst working from home, had any changing effect on workload, job satisfaction and motivation and 


overall academic wellbeing. 


Literature Review 


Higher Education Sector in Australia 


The higher education sector has seen many changes over the past decade including corporatisation of the sector (Melewar 


& Akel, 2005) and a rise in international student levels (Zhou et al., 2008). There has also been an increase in the 


casualisation of staff which can have a negative impact on pedagogical relationships and teaching preparation (Leathwood & 


Read, 2020), particularly on full-time staff who manage them. During the pandemic this was exacerbated by the decisions by 


institutions to move quickly to an online format (emergency e-learning) (Murphy, 2020) due to the COVID-19 pandemic 


(World Health Organisation, 2020) and the decision by the various states and territories to instigate stay at home orders in 


order to curb the spread of the virus for example the NSW state government stay at home health orders (NSW Government, 


2020).  


Workload in the Higher Education Sector 


Workload has been a challenge for academics to manage, particularly when there are competing issues with time allocation 


and tasks to be performed with the traditional demands of teaching, research and administration (Long, 2018). Previous 


research has shown a challenge faced by academics is the balancing of life/work pressures (Barnes et al., 2020). Institutions 


are pressuring academics to maximize outputs from both teaching and research, asking them to “perform” not unlike 


business-orientated organisations (Graham, 2015). The effect of implementation of technology based learning has been 


seen as a silent barrier to academics moving online in terms of increased workload, and lack of support and development by 


institutions (Gregory & Lodge, 2015). 
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A study in 2014 found that excessive workload for academics can contribute to lower work-life balance and wellbeing, as 


well as an increased use of compensation strategies to cope with these excessive demands, leading to potential impairment 


of health (Melin et al., 2014). It has also been found that workloads impact on teaching quality, that is the higher the 


workload the lower the teaching quality (Ujir et al., 2020). There is much pressure on academics to motivate and encourage 


student performance, but once again this impacts on workload (Kember & Leung, 2006). It is suggested that workload 


should be flexible, with a mix of appropriately balanced workload that allows for innovation, stops academic burnout and 


allows for original research (Griffith & Altinay, 2020). Research in the Australian higher education sector have found that 


academics are dissatisfied with allocation of workload, stating that motivation to contribute to new knowledge is not taken 


into consideration (Lyons & Ingersoll, 2010). Currently there is much pressure in the higher education sector for academics 


to perform, performance is basically a combination of teaching, research and service (Houston et al., 2006). Workload is 


calculated by a 100% allocation to teaching, research and service, a traditional model is 40% research, 40% teaching and 


20% administration (Long, 2018). However, most academics would argue that the split between allocations is sometimes not 


clear, and most of the time adds up to well over 100% leading to a decrease in job satisfaction and motivation, as well as 


increased stress and work-life balance, which have undesirable effects and create counterproductive behaviours of staff 


(Houston et al., 2006). 


Job Satisfaction & Motivation  


In the higher education sector, motivation  of academic staff is the key resource, so being able to measure and improve 


motivation can lead to better communication and a more healthy university environment which will also improve the 


environment of learning for students and increase outcomes of the institution (Stankovska et al., 2017). Job satisfaction in 


the past has centred on happy workers being productive workers, but now there is a move to measure job satisfaction on a 


cognitive basis (Moorman, 1993). Studies have shown that work satisfaction is also linked to justice, commitment and the 


perception of fairness (Moorman et al., 1993). The type of measures for job satisfaction should be a combination of brief, 


cognitive and affective measures (Thompson & Phua, 2012). Research has shown that particularly in higher education, job 


satisfaction is linked to teaching and research activities and job security (Oshagbemi, 1997) as well as leadership styles, 


where servant leaders create more satisfaction than controlling leaders (Alonderiene & Majauskaite, 2016). Job satisfaction 


can also be caused from intrinsic factors such as motivation (Iiacqua et al., 1995). 


Research has found that increased stress leads to a decrease in productivity and vice versa and that quality of work is 


affected by personal satisfaction (Halkos & Bousinakis, 2010). This can also have an impact on the organisation, where 


positive employee commitment can be a comparative advantage for an organisation (Bhatti & Qureshi, 2007). It has also 


been found that job satisfaction leads to lower productivity related costs for organisations (Arnold et al., 2016) but higher 


costs of what is dubbed as ‘presenteesim’ – where a worker is unwell but comes to work anyway (Callen et al., 2013). Effort 


reward imbalance, job demand control and overcommitment also contribute to lower employee wellbeing and increase costs 


of production to the organisation (Schmidt et al., 2019). It has also been shown that lower job satisfaction can lead to job 


burnout which has an impact on both the employee wellbeing, the institution and other stakeholders such as students (Song 


et al., 2020).  


Wellbeing in Higher Education 


In a workplace setting wellbeing can simply be the quality of the employees experience and performance (Warr, 1987). 


Wellbeing can be defined as successful performance integrating physical, socio-emotional and cognitive functions (Pagán-


Castaño et al., 2020) . Wellbeing can be seen as a combination of factors such as subjective wellbeing (job satisfaction), 


social wellbeing (connections and relationships) and eudaimonic wellbeing (intrinsic motivation) (Fisher, 2014). Wellbeing 


can be negatively influenced by workload or work exhaustion (Grant et al., 2007), and can decrease work-related satisfaction 


(Fisher, 2010), and decrease commitment motivation by increased levels of job stress (Applemaum, 2002). Workload 


determines job satisfaction and motivation, and this is turn has an impact on the wellbeing of the employee.  


Figure 1: Academic Workload and Outcomes 
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Emergency E-Learning  


The 2020 COVID-19 pandemic and subsequent Delta waves in 2021 (World Health Organisation, 2021) was a time in which 


the higher education sector was thrown into flux, with a current  delivery of teaching (face to face and online), a move to 


complete online pedagogy in a short space of time dubbed emergency e-learning (Murphy, 2020) and required an upskilling 


of staff in digital tools (Bebbington, 2021). It forced many academic staff to teach from home, whilst balancing home 


schooling and sharing of facilities with family members, away from conventional classrooms, meanwhile attempting to 


strengthen their practices in curriculum to respond to student needs (Toquero, 2020). Higher education teachers who 


adopted virtual mode during the pandemic faced challenges of network issues, lack of training, and less attendance by 


students (Arora & Srinivasan, 2020). Academics were also concerned with the health of their students, many of whom 


experienced an increase in boredom, frustration and higher than usual levels of anxiety (Aristovnik et al., 2020). 


The move to online or e-learning environment from face to face teaching, has revealed short-falls in institutions resources, 


staff readiness, accessibility by students and lack of confidence by lecturers (Ali, 2020). Emergency e-Learning, was an 


assortment of protocols which were set up to rapidly transition face to face students into online learning classrooms (Murphy, 


2020). Common challenges when moving to the online platform include technological challenges for rural and remote 


learning, lack of institutional infrastructure, lack of preparedness for delivery and resistance by students to adopt the online 


delivery of what was face to face material (Dubey & Pandey, 2020). 


Online teaching can also influence job motivation, particularly when there is a lack of professional development and 


increasing workload (Haggerty, 2015). Institutions that encourage online delivery have been found to increase academic 


stress associated with technological requirements (Nichols, 2008). Recent research has shown there to be three factors for 


successful e-learning, they include service support, learning environment and instructor quality (Saad & Mat Yamin, 2021). 


E-learning success also depends on independence of students, confidence of studying online and accessibility of the online 


learning materials (Noviani, 2021). Challenges included teachers lack of technical skills and improperly adapted teaching 


style to the online environment (Coman et al., 2020). Recent research suggests that efficient online education should include 


for teachers psychological and professional development programs and technical support to help with the transition from 


traditional teaching methods to online education (Almazova et al., 2020).  


Communication during the pandemic also came to the forefront for academics, with pressure to produce timely, transparent 


and relevant information particularly for students (Knight, 2020). The learning management systems and online learning 


support using multimedia software also proved challenging for some lecturers (Irfan et al., 2020). Interestingly, research 


during the pandemic has shown that most students use their smart phones for learning in the online platform and prefer 


recorded lectures with a quiz to assist learning effectiveness (Muthuprasad et al., 2021). There has also been a need for 


continuous updating of learning and teaching platforms and training for both staff and students (Malkawi et al., 2021). 


There is also pressure on academics to use the pandemic to continuously reform not only the learning environment but also 


success for the institutions and the communities they operate in (Oleksiyenko et al., 2021). Whilst most have complained 


about “zoom fatigue”, academics have also had to run and attend meetings online, complete with internet drop outs and time 


lags (Sklar, 2020). It has been shown that staying at home for extended periods of time can increase risk of mental illness 


(Vutsinas, 2020), and that employees of education institutions could be left in precarious places in relation to their 


employers, with no tools to prevent online hacking of classes when using tools such as zoom with inherent security issues 


(Paul, 2020). The pandemic also however showed resilience, by both the students and the instructors, even though both 


were probably experiencing higher than normal levels of anxiety and disease-related fears (Ghazi-Saidi et al., 2020). Figure 


2 then identifies the additional stressor of the complete move to emergency e-learning, and it is this stressor that this 


research would like to further investigate in terms of the impact on academic wellbeing. 


Figure 2: Emergency e-learning Impact 
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Research Problem & Research Questions 


It is the object of this research to see if the move to emergency e-learning in a work from home setting has had any impact 


on workload, job satisfaction and motivation and wellbeing of accounting and finance academics in higher education.  


Research Problem: What impact has emergency e-learning had on higher education academics workload as well as job 


satisfaction and motivation and overall wellbeing? 


Research Question 1: How has emergency e-learning impacted on workloads of academics in the higher education sector? 


Hypothesis 1: Emergency e-learning has increased workloads of academics. 


Research Question 2: How has emergency e-learning impacted on job satisfaction and motivation of academics in the 


higher education sector? 


Hypothesis 2: Emergency e-learning has decreased job satisfaction and motivation of academics. 


Research Question 3: How has emergency e-learning impacted on academic wellbeing of academics in the higher 


education sector? 


Hypothesis 3: Emergency e-learning has decreased the wellbeing of academics.  


Methodology 


Broadly speaking there are two streams of science, natural science (natural objects) and social science (people), this 


research is concerned with academics, therefore is a social science study. Science is explained as a systematic and well 


organized collection of knowledge in any topic area using a scientific method (Bhattacherjee, 2012). New knowledge can be 


gained by research which is a process of systematically collecting, analyzing, and understanding information or data to 


increase our knowledge about topics that are of interest (Leedy, 2016). The general research approach involves interaction 


between three dimensions: research philosophy, research design and research methods (Creswell & Creswell, 2018). 


Research philosophy is a system of assumptions and beliefs about the evolution of knowledge (Saunders, 


2019). Research methodology is a design for conducting a study, and can be classified into three general types: qualitative, 


quantitative and  mix-methods (Creswell & Creswell, 2018). The research process requires researchers to seek out different 


methods available to conduct data collection, analysis and understanding, and to then decide on using one or more of those 


research methods (Chu, 2017).  


Research Method 


The research method for this study will be to utilize a survey with both qualitative and quantitative questions (mixed method) 


to be administered to members of the Accounting and Finance Association of Australia and New Zealand (AFAANZ). 


AFAANZ currently has over 850 members who are all associated with the education of finance and accounting in Australia 


and also New Zealand (AFAANZ, 2021). The membership consists of academics in accounting and finance, Universities and 


professional bodies such as Certified Practicing Accountants (CPA) Australia and Chartered Accountants of Australia and 


New Zealand (AFAANZ, 2021). 


As the researcher is currently a member of this organization, the use of convenience sampling will be used (Burke et al., 


2020), and as it is administered by a fellow member it is hoped to illicit a high response rate, as they tend to be higher 


(52.7%) for individuals than for organisations (35.7%) (Baruch & Holtom, 2008). In order to answer the research problem and 
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research questions, survey questions will be asked on each of the three research questions and some demographic 


information (see table 1: Draft Survey Questions). Quantitative data collection looks at numerical data, whereas qualitative 


data collection is looking at narrative answers (Sheperis et al., 2017). As there are three research questions, that are all 


related to emergency e-Learning, the first question to ask would be if the academic has moved to complete e-learning from 


home, as this adds directly to answering of all three research questions.  


For research question 1, a sliding scale should be used between 0 – 100%, and that the three sections (research, training 


and other) must also add up to 100%. Sliding scales must be functional and easy to use to increase response rate (Chyung 


et al., 2018). For research question 2, a 4 point Likert scale will be used, though this is different from the traditional 5 point 


Likert scale as a mid-point neutral point has been removed (Busch, 1993). This is done to basically force an answer to be 


either positive (very satisfied + satisfied) or negative (unsatisfied and very unsatisfied). The numbers would be labelled as 


follows: 1 = very satisfied, 2 = satisfied, 3 = unsatisfied, 4 = very unsatisfied. This four-point Likert scale would be used to 


assess attitudes towards job satisfaction and motivation. The same four-point Likert scale would be used to answer research 


question 3, in relation to wellbeing, although this relates to quality and would use the following points, where 1 = very poor, 2 


= poor, 3 = good, and 4 = excellent. Again adding 1 + 2 = overall poor wellbeing and 3 + 4 = overall good wellbeing. 


Open ended questions are also asked as these have been shown to be a reliable tool to capture feasible content (Oberjé et 


al., 2015). Open ended questions are asked in each of the research questions in order to capture reasons behind changes 


that have been identified prior to COVID and post COVID during e-Learning. Finally, two demographic questions have been 


asked, one on length of time as an academic and then age range, other demographic questions on gender, ethnicity and 


education will not add value to the research so have not been included (Hughes et al., 2016), this gives the research integrity 


and describes the samples in the research. 


Validity 


To ensure accuracy and consistency, each of the three research questions have been approached in the same way, with 


three questions each. The first two survey questions use a 4-point Likert scale and the third question is open ended. This will 


draw meaningful inferences from the sample, allowing for decision making using a mixed method approach (Morse et al., 


2006) to ensure validity. The four point Likert scales create construct validity in that the scores show a useful purpose 


(Creswell & Creswell, 2018; Humbley & Zumbo, 1996). Open ended questions allow for opinions of people from a sample 


population, which maybe different to that of experts, but can be used to inform valid decision making (Sheperis et al., 2017). 


Ethics clearance would need to be obtained even though this is a low-risk project to comply with the Australian National 


Statement on Ethical Conduct in Human Research (2007) as well as the Australian Code for the Responsible Conduct of 


Research (2018).  


Table 1: Draft Survey Questions 


# Question Scale RQ # 


1 Did you in 2020 or 2021 during the COVID-19 
pandemic move to complete e-learning from home? 


Yes/No 
If No, thank you for completing this 
survey. 


RQ1,2 & 3 


 Workload  RQ1 


2 What was your workload % distribution prior to 
COVID-19 lockdowns in terms of Research % 
Teaching % Other = 100%? 


Scale 0 - 100 
Research 0% - 100% 
Teaching 0% - 100% 
Other 0% - 100% 


RQ1 
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(Must add up to 100%) 


3 What was your workload % distribution during 
COVID-19 lockdowns & eLearning in terms of 
Research % Teaching % Other = 100%? 


Scale 0 - 100 
Research 0% - 100% 
Teaching 0% - 100% 
Other 0% - 100%x 


RQ1 


4 Has your workload % between research, teaching 
and other changed with COVID-19 & eLearning?  


Yes/No 
If no, go to next question 
If yes, (open question) please 
describe how and why it changed? 


RQ1 


 Job Satisfaction & Motivation  RQ2 


5 Using a 4-point Likert scale, where 1 is very 
satisfied and 4 is very unsatisfied, how do you rate 
your level of job satisfaction & motivation prior 
to COVID-19? 


1 = very satisfied 
2 = satisfied 
3 = unsatisfied 
4 = very unsatisfied 


RQ2 


6 Using a 4-point Likert scale, where 1 is very 
satisfied and 4 is very unsatisfied, how would you 
rate your level of job satisfaction & motivation 
during COVID-19 & eLearning? 


1 = very satisfied 
2 = satisfied 
3 = unsatisfied 
4 = very unsatisfied 


RQ2 


7 Did eLearning impact on your level of job 
satisfaction & motivation? If so, please explain how.  


Yes/No 
No, go to next question. 
Yes, please explain how (open 
question). 


RQ2 


 Wellbeing (quality of life)  RQ3 


8 Using a 4-point Likert scale, where 1 is very poor 
and 4 is excellent, how do you rate your level of 
wellbeing prior to COVID-19? 


1 = very poor 
2 = poor 
3 = good 
4 = excellent 


RQ3 


9 Using a 4-point Likert scale, where 1 is very poor 
and 4 is excellent, how would you rate your level of 
wellbeing during COVID-19 & eLearning? 


1 = very poor 
2 = poor 
3 = good 
4 = excellent 


RQ3 


10 Did eLearning impact on your level of wellbeing? If 
so, please explain how.  


Yes/No 
No, go to next question. 
Yes, please explain how (open 
question). 


RQ3 


 Demographic Questions   


11 How long have you been an academic? Tick Box 
0 – 5 years 
6 – 10 years 
11- 15 years 
16 – 20 years 
Over 20 years 


 


12 What age range are you? 20 – 30 years 
31 – 40 Years 
41 – 50 Years 
51 – 60 Years 
61 Years and over 


 


Conclusion 


Using academic peer reviewed data bases, the literature disclosed current challenges faced by academics in terms of 


workload, job satisfaction and motivation and overall wellbeing. Using emergency e-learning restrictions, it is the object of 


this research to fill the gap of its impact on academics, and pose solutions to assist academics to cope with such disruption 


in the future.  
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